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INTRODUCTION
“Great leaders are great learners.” Thad Allen
Thad Allen was the National Incident Commander for Hurricane Katrina and the BP Deepwater Horizon
oil spill.
There are three things that make a great ICS instructor; ICS knowledge, ICS experience, and ability to
manage a classroom. Most people have one or two, few have all three. Many of our ICS instructors
are passionate about ICS, but haven’t come with a lot of classroom experience. Attached are three
articles that may help you become a better leader in the classroom.
Al Fraser, with the City of Edmonton has put two articles together on adult education: “Adult Education”
and “Effective Presentation Skills”. He has a Bachelor Degree in Adult Education and is providing some
of the research and information he has learned over the years. Knowing the students and the student
needs is one part of building your adult education skills.
Watching almost two hundred potential ICS instructors present the ICS materials during the Train-theTrainer sessions, there are some basic classroom skills that the instructors need to help the adult
learner. Some of the observations and suggestions for improving your presence have been included in
the third chapter “Classroom Management”.
Great leaders are great learners. We hope you are able to pick up some valuable pointers so you have
the classroom skill and understanding to add to your ICS knowledge and ICS experience.
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PART 1 - ADULT EDUCATION
Prepared by:
Al FRASER, B.A., B.Ed.
April 13, 2014
Malcolm Knowles introduced the term "andragogy" in 1968, and he defined andragogy as "the art and
science of helping adults learn," and clearly differentiated it from pedagogy (the art and science of
teaching children). In these two definitions are key differences: in andragogy we help adults learn; in
pedagogy we teach children. Knowles held that pedagogy gives the teacher full responsibility for all
decisions about learning and places the learner in a dependent role, following teacher instructions.
The andragogy model is based on four underlying assumptions:
1) Adults are self-directing (the learning climate should be one which causes adults to feel accepted,
respected and supported).
2) Adults have many and varied experiences (provision should be made for adults to plan their learning).
3) Adults are ready to learn as a result of being at a developmental transition point (they can put the
new skills to work now as part of their job, career aspirations, etc.).
4) Adults prefer problem-centered or performance-centered learning (hands on practical skills,
kinesthetic learners).
Although learning is governed by the same basic principles for both adults and pre-adults, adults differ
from youth in many ways that influence their learning. Adults are different in terms of such factors as
motivations, interests, values, attitudes, reaction speeds and learning histories. The conditions imposed
by these differences make the teaching of adults uniquely different and require that instructors adjust
teaching methods and learning environments accordingly.
Greater Amount of Life Experience
First, adults enter a training activity with a greater amount of life experiences from which they can relate
new learning.
Implications
The more an instructor can base his teaching upon the previous experience of the learner, the better
and faster the trainees will learn. Instructors should urge trainees to relate new or abstract concepts to
their own experiences and to use the past to assist them with the present and future.

A trainee's past experience can in some cases be an obstacle to learning. It is difficult for an adult to
learn to do a familiar task in an unfamiliar way, or to view a deeply valued concept in a new light. In
these situations, past experiences may actually interfere with new learning.
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Different Self-Image
Adults have a different self-image than youth. Pre-adults normally enter learning situations perceiving
themselves as being highly dependent on others for direction, while adults enter with an image of
themselves as self-directing, responsible, mature, and dependent learners. In fact most adults resist
situations in which they are treated like anything other than adults.
Implications
Trainees should not be put in a position of simply being passive recipients of facts.
To facilitate a learning atmosphere, the climate of the classroom should be one of informality,
friendliness, and mutual respect.
Trainees should be allowed some degree of contribution in planning/carrying out of specific learning
activities and evaluations.
Trainees should also be informed clearly as to what is expected of them, what they will be learning, and
the standards by which their performance will be evaluated. This information will not only direct the
trainees in the learning process, it will give them clearly defined goals to direct themselves in the
training program.

Fear of Failure
Many adults have experienced so much criticism, failure and discouragement in their pre-adult years
that their self-confidence, level of aspiration, and sense of worth is damaged. Many trainees, in a state
of anxiety, fear failure and rejection by their peer groups.
Implications
The trainee who suffers from the constant fear of failure loses their desire and determination to learn.
The good instructor will accent the positive, using every opportunity to praise good work and minimize
faults or mistakes. However, it is not suggested that errors be ignored - only minimized.
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Expectation to Use Learning
Adults enter learning situations with more specific and immediate intentions to apply newly acquired
knowledge than pre-adults, who do not expect to use most of what they learn until much later in life.
Adults normally require practical and immediate results from learning.
Implications
For maximum learning to take place, the trainee must believe that the information presented is
relevant, purposeful, and meaningful and not the result of whim. The trainee must view the training
process as being the catalyst that will enable him/her to perform acceptably on the job.
Teaching methods should emphasize techniques that are problem or situation centered. This type of
approach is necessary because adults are more likely to learn and are more interested when they are
dealing with problems and situations with which they can identify related needs. Problem-centered
methods and techniques also give the trainee personal meaning which promotes learning as opposed to
subject-centered which tends to be very impersonal.

Speed of Learning
At about age 20, learning performance begins a slow decline at the rate of approximately 1% a year.
The adult learner retains or maintains the power to learn, but gradually loses the speed at which
learning is accomplished.
Implications
The slowdown in learning performance ability means shorter lesson assignments for average classes and
more time for those classes involving complex subject matter. The skilled trainer will use the
breakdown method (simple to complex) when the new learning involves complicated skills or complex
ideas, introducing the next operation or idea only after the first has been mastered.
Trainers should also provide encouragement and preface each training session or class with convincing
introductory remarks to motivate the best possible performance. A simple appeal to the trainee's
personal safety, economic interest, psychological or physiological well-being, etc., might spark an
intense interest which might act as a catalyst to learning.
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Retaining Information
For the adult, the ability to retain knowledge also declines with age. Forgetting proceeds rapidly at first
- then more slowly. However, recall shortly after learning reduces the amount of forgetting, and spaced
or distributed practice further facilitates retention.
Implications
Test, repeat, and practice at the next session the work taught at the previous session. Utilize a variety of
methods and devices to promote opportunities for practice and repetition. If the instruction involves
psychomotor skills, the trainee should be permitted to perform as soon as possible.
The trainer should also evaluate their presentation, throughout their session(s), to ensure the trainees
receiving and understanding the knowledge that is being transferred to them.

Ability to See
Visual acuity - the clarity with which we see - is the physiological change most associated with the aging
process. It is at its best somewhere in the late teens or early 20s, and then declines steadily until about
40. After 40, a sharp decrease is noted to 55, and then a gradual decrease continues throughout the
remainder of adult life.
Implications
Classrooms or other learning environments should be properly lighted. Common problems are too little
and/or improper lighting.
Visual aids should be constructed in such a fashion that they are legible by all in a classroom. Strong
colours should be used to accent and add richness to visual material. Materials with "shiny" surfaces
that cause reflections or glare should be avoided.
When working on a chalkboard/whiteboard ensure adequate time is given for trainees to take notes
from the board.
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Ability to Hear
Auditory acuity - our ability to hear - also undergoes great physiological change with age. Auditory
acuity normally reaches peak performance somewhere between 10 and 15 years, after which there is
gradual but consistent decline to about age 65.
Implications
In some cases the loss of audio acuity can account for a trainee's frustration or confusion in certain
learning situations. Verbal communication could be filtered or blocked out, thereby having pronounced
effect upon a trainee's attempts to learn.
Instructors should see that the learning/teaching environment is free from outside noise distractions.
Other helpful techniques for instructors are: (1) speak clearly and loudly enough to be heard anywhere
in a classroom; (2) write unusual words, new names, and strange expressions to assist the spoken word;
(3) refrain from turning your back to classes while talking as facial expressions and gestures improve
verbal communication; (4) change the pitch of your voice often; and (5) repeat questions asked, back to
an entire class before answering.

Conclusion
Your teaching should embrace the philosophies and theories of adult education principles. Adults want
to be involved in the learning process and want to know what they are going to learn and how they can
use this information right away. Adult learners are uniquely different from pre-adult learners in terms
of physical maturity, psychological growth and development, and social influence. These factors have a
noticeable influence on the learning process. In order to facilitate maximum efficiency and productivity,
training philosophies need to relate positively to the training processes and procedures to what is
known about adult learning.
You as the instructor will have many challenges ahead of you in modifying our methods of delivery and
strategies. Now we must interact more with the trainee. We must not be forthcoming with an answer
easily, but must bring the information out through lecture-developmental discussions and not simply
lecture.
Over time you will see the ease that which this program may be delivered and you should see
immediate results in the class(es) you lead. This new "science" of adult education is something you have
been a part of for years; you now have the opportunity to use this science in all of your classes involving
adults who wish to learn as adults. Remember, Andragogy is the art and science of helping adults learn!
Good Learning!
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PART 2 - EFFECTIVE PRESENTATION SKILLS
Prepared by:
Al FRASER, B.A., B.Ed.

APPEARANCE
PHYSICAL
Appearance
a. Dress neatly and tidily - first impressions are important.
b. Carry yourself in a confident and professional manner.
Eye Contact
Keep eye contact with the class. This will:
a. keep them alert.
b. make them feel that they are being directly spoken to.
c. make them feel part of the class.
d. give them confidence in you as the instructor/presenter.
Monitor the class' reactions to what you are saying so that you can adjust your talk accordingly.
Do not:
a. stare (intimidate).
b. move your eyes from side to side (distraction).
c. look out the window or at the clock (indicates boredom).
d. look only at the training aids or white board (this can be perceived as impolite).
e. look at your feet or at the ceiling (indication of nervousness or timidity).
Body Movements
Be natural - don't move around too much or too little.
Do not:
a. stand rigid.
b. march.
c. slouch.
Do:
a. move forward for emphasis (e.g. when standing at a podium).
b. relax when talking from behind a desk -this creates some intimacy with a group.
c. slowly and on occasion move from side to side to engage all parts of the class.
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Gestures
Do:
use meaningful and appropriate gestures to make a point.
Do not, or at least avoid:
a. play with keys or coins in your pocket.
b. use your hands too much, touching your nose or ears and excessive coughing.
c. use gestures that indicate you are washing your hand of a situation or wringing your
hands because of frustration.
d. use a praying gesture as some may find this offensive or foot tap as this may be perceived as
patronizing.
e. use a pointer, pen, pencil or marker to point at an individual may be perceived as offensive.

VOICE
Volume
• Speak loudly enough to be heard.

Pitch
• Use effectively to convey meaning.

Rate

• Speak more quickly to convey enthusiasm.
• Speak more slowly to emphasize key points or issues.
Do not:
a. speak so quickly that no one can understand.
b. speak so quickly that materials are glossed over rather than well explained so that they are
understood.
c. speak so slowly that people become bored or drowsy.
Articulation
• Speak clearly, pronouncing words carefully -don't mumble. Control your lips, teeth and tongue to
assist you.
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LANGUAGE
• Avoid "pet" expressions (e.g."O.K.","Like", "You know").
• Do not use profanity.

Tip: Write down your pet expressions on a post-it note (place on your podium as a reminder and have a
colleague mate point out when you use those or others which you should add to your list.
HUMOUR
• Use humour but only appropriately.

METHODS TO PLAN IMPROMPTU TALKS
METHOD I – “P.R.E.P.”
P = Point
R = Reason
E = Example
P = Point
Point
• Personal viewpoint.
• Something strong.
• Attention getter
Reason
• Explain why you feel this way.

Example
• Real life examples which clearly illustrate your viewpoint.
• Support material.
Point
• Go back and re-state the point.
11

METHOD II - PAST / PRESENT / FUTURE

• Past - What happened in past?
• Present - What is present situation?
• Future - Where are we going in the future?
METHOD III - RELATED INCIDENT METHOD
• Use the subject as a reminder of a previous incident.
• Relate the incident or an experience using lots of detail. (e.g. asked to speak on m.v. safety, tell story of
your first accident or first investigation of m.v. fatality and the effects it had on you.)
METHOD IV - 5 "W's" AND ONE "H"
What
• What happened?
• What was the cause?
Who
• Whom did it happen to?
• Who is involved?
Where
• Where did it happen?
When
• When did it happen?
Why
• Why did it happen?
• Why are you involved?
How
• How did it happen?
• Are you involved?
N.B. - Be brief. If you are asked to speak on an impromptu basis keep it brief and to the point.
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GUIDELINES FOR DEVELOPING A FORMAL PRESENTATION
INTRODUCTION
Purpose: The purpose of the introduction is to define the objective of your presentation, motivate your
audience and outline what is to be covered.
O = Objective (State what you hope to achieve in your presentation)
M = Motivate (Get people involved at the outset)
O = Outline (What is to be covered)
BODY
Purpose: The body is the most important part of the presentation. The body should cover the essential
information, provide examples, and allow for discussion and clarification. What should the body
include?

•
•
•
•
•

Teaching points
Examples
Exercises, if appropriate
Periodic reviews
Opportunities for discussion or questions for discussion

Conclusion
Purpose: To summarize the body in light of the objective, make a concluding statement and stimulate
further thought and action.
CONSIDERATIONS IN DESIGNING A PRESENTATION
Time
The length of the presentation may vary depending on information to be covered, time available, and
the interest and attention span of the target group (clients).
Time Blocks
The length of time you plan to spend on each part of your presentation should be noted on your
document to keep you on track.
Content Coverage
The extent and level of content coverage will vary by target group (clients).
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Target Group Level
The level of language used and complexity of content coverage should be adapted to the target group
(clients) i.e. cadets, staff, school children, etc.
Method of Instruction
Typically presentations are done through lecture. However, the methods you can use are only restricted
by your imagination. Again, the methods you choose should be consistent with the nature of the target
group and the amount of time you have.

METHODS FOR PLANNING EFFECTIVE PRESENTATIONS
Methods:
Lecture, demonstration/performance, role plays, videos, slides, group work.
Training Aids:
You should note where the aids you will use are located in your presentation on your document to keep
you on track. e.g. cartoons, graphs, quotes, actual equipment, examples, films, samples, charts, manuals,
books, newspapers, statistics, audio/visual equipment.
References:
If the presentation is geared toward motivating interest in the subject matter covered, you may wish to
provide a list or a bibliography of additional readings, materials, experts (partners), which or who can
enhance understanding of the issue.

DISCUSSION LEADING
Advantages of discussion leading:
• Gets participants involved in their own learning.
• Lets an instructor know what participants know about a subject and how they feel about it.
• Taps into the knowledge and experience of a learning group, thus making good use of them as a
resource.
• Helps an instructor avoid lecturing participants on subjects they already know about.
• Helps participants retain knowledge better than a lecture ould. Disadvantages of discussion leading:
• Requires more skill from an instructor than straight lecturing.
• Takes more time than a lecture to cover the same amount of material.
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Best uses:
• When you need to cover material that participants have some previous experience in or knowledge of.

What an instructor must do before the discussion:
• Set the stage for a good discussion.
• The discussion group should consist of no more than 25. If it is larger, consider establishing sub-groups
for discussion.
• Participants should be seated in a manner that will promote discussion. Ideally, they should all see one
another easily. Avoid having people sitting in rows, if possible.
• Consider the level of knowledge of the group. In order to discuss, members of the group need to have
some knowledge of the topic.
• Consider when this discussion period occurs. Is it early in the morning or late in the afternoon? This
may affect their energy level.
• Consider the previous experience of this group. If this is the first time they are asked to discuss
something, they may need some prompting. If they have participated in many discussions very recently,
they may have become bored with the technique and not wish to participate.
• Consider how comfortable the members are with the group. If the group is new, members will need
some time to get used to one another and may feel uncomfortable discussing certain sensitive topics. If
the group is well established and cohesive, discussing any topic should not be a problem.

Know what training objective you are trying to accomplish.
• Plan your discussion session by preparing questions to cover key points you want participants to
consider during the discussion period.
What an instructor must do during the discussion:
• Begin the discussion by stating your objective and expectations and explaining how you wish the
discussion process to occur. Include the time frame if time is tight.
Use questioning techniques effectively:
• Open the discussion with a well phrased, clear, open-ended question.
• Allow silence following a question. Participants need time to think, to decide to answer, to formulate
their answer, to get up the courage to give it. Take a drink of water or simply smile and look around the
room to show you're willing to wait them out. If the silence goes on too long, reformulate your question.
Avoid answering your own question either before anyone else does or after (to give the "correct"
answer).
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Use a variety of questions to involve participants:
• Open-ended: To redirect the discussion to a new topic when needed, make participants think of
another aspect, keep things moving along.
• Closed: To clarify a point, solicit particular information, remind participants of an important point (use
very few closed questions since they don't promote discussion).
• PPT/Overhead: To involve everyone in the group. This should be the most often used question in
leading discussions.
• Directed: To involve a quiet participant, seek out a point of view from someone with particular
experience.
• Reversed: If any participants try to draw you into the discussion by asking you a question, reverse their
question to them by asking what they think.
• Relayed: Again, if a participant tries to draw you into the discussion, you may relay the question to the
group by asking the group in general what they think of the issue.
• Restricted: If one or a few participants monopolize the discussion, you may give others a chance to
speak by restricting a question to another part of the group or room.
Guide the discussion:
• Generate multiple responses. Don't simply accept the first correct answer and move on. Encourage
other responses ("Good, what else?", "Good, another example?", "How about this side of the room?").
• Be flexible. Use only those prepared questions that you need to move the discussion to each key topic.
You may not need them all if the discussion moves in that direction naturally. Accept that the order in
which they come up may be different from the sequence you had envisaged.
• Observe participants' non-verbal. When you see confusion, disagreement or attempts to break in, use
a directed question such as ("John, do you have a question?"); or an observation ("Mary, I think you
disagree") to give that person the opportunity to intervene.
• Use paraphrases to ensure you and participants understand a long statement, to encourage shy
participants to continue.
• Use recaps to close off discussion of one topic or from one individual, follow it immediately with a
question on another topic or to another participant (directed) or part of the group (restricted: "We
haven't heard much from this side of the room. I'd like to hear your opinions about...").
• Avoid expressing your opinion or asking leading questions that might bias opinions or make
participants feel manipulated. Remember, if they don't bring out every point, you can add it later.
• Be prepared to intervene with thought-provoking questions or take a challenging position, however,
to stimulate thinking.
• If one participant interrupts others frequently or interrupts someone who has been very quiet up until
then, interrupt the interrupter to allow the first speaker to continue ("Excuse me, Joe, I don't think Susan
had finished.").
• During the discussion, try to sit down. This position will allow greater discussion amongst the
participants.
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Manage time effectively:
• Anticipate how long the discussion should last and determine whether you have enough time to meet
the objective.
• If the discussion seems to be going off on a tangent, ask the speaker to relate what she or he is saying
to the objective.
• Announce to the group that there is five to ten minutes left until the end of the discussion period. Be
sure to leave yourself enough time for the conclusion.
What an instructor must do after the discussion:
• In your conclusion, recap the main points of the discussion. Add additional important points that they
may have missed ("Other aspects we should consider are..."), link the discussion to the objective and to
their job environment.
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CHECKLIST ON DISCUSSION LEADING

Discussion leader: _
DURING THE DISCUSSION, THE LEADER:

YES

SOMEWHAT

NO

YES

SOMEWHAT

NO

Set the stage by explaining the objective of the discussion and the time
limit.
Opened with a well phrased, clear, open-ended question.
Allowed silent reflection time.
Used a variety of questioning techniques (overhead, directed,
reversed, relayed, restricted).
Encouraged multiple responses to questions.
Acknowledged and accepted responses
Showed awareness of participants' body language.
Used paraphrases to encourage responses.
Used recaps to close off discussion and summarize.
Avoided expressing your own opinion until the conclusion.
Ensured that everyone had a chance to participate.
Kept the discussion on topic.
Used body language to make participants feel comfortable.
Controlled time effectively.
Recapped the discussion at the end.
THE HAND-OUT DISTRIBUTED:
Is it clearly written?
Is it well organized?
Will it be useful to me in the future?
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PART 3 - CLASSROOM MANAGEMENT
OBSERVATIONS FOR NEW INSTRUCTORS
By Tom Cox
1.

You have to be teaching to get good at this

You can’t expect to become a good ICS instructor unless you are in the classroom. The more you teach,
the better you become at it. Teaching once a year is not enough to maintain your skills and to build
your abilities.

2.

Don’t stand by your book!

Your instructor notes are a security blanket. You need to know your materials well enough that you no
longer need your binder. As long as you are by the binder and reading from the notes, you won’t see
the reaction of the students, you won’t help the flow of the course, and you will find people lose
interest. In the ICS 200 Train the Trainer, I expect people to refer to their books because they are afraid
of missing “something important”. The truth is that if you have to refer to your book to remember the
main points of a module or slide, you probably aren’t ready to instruct. If you have to refer to your
book to remember the minor points, then you are distracting the students from the main points. In the
ICS 300 Train the Trainer or ICS 400 Train the Trainer, staying by your binder or referring to the binder
will likely prevent you from being approved.

3.

Move around the room

In the 200 ICS Train the Trainer, I expect people to stick by their book because it is the first time they are
presenting and they are uncomfortable with the room layout, the materials, and the perceived
judgement of their peers.
You can use room movement to just keep people more alert – as you move, they will adjust their body
to follow you and that movement keeps them from sitting still (and falling asleep!). The room
movement can be used to move between two students bothering the others with their conversation or
to get someone to put their cell phone away and focus on the course. There are some positives, too,
such as allowing you to gather their attention by pointing to one bullet on a slide.
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4. Don’t read the PowerPoint
The participants can read it for themselves! The PowerPoint is often more for the instructor – a
reminder of the points to be made – than for the student because the bullet points have little
explanation to fully develop the point.

5. Get them using their student manual
The student notes are for them to use. Make them use them! I was pleased when we were talking
about lack of retention two weeks ago when one of my students quoted me as saying “If you aren’t
doing all 14 principles, you aren’t doing ICS!” I was pleased because my student quoted me, word-forword, from a class over five years ago. The reason they remembered was I gave them an
understanding of why that was important, then I made them write it down in their student manual on
the front page and I even make them sign it! The reason they remember is because they understood
the importance of the point, they had to understand what they were writing in order to write it down
properly and it was on the cover so they could see it whenever they looked at the manual.
I have five or six key things that I have the students write down in their book. If they write it down,
they are more likely to remember it, if they write it down, they are more likely to see it, and if they write
it down they are more likely to reference it.
I have students put stars beside key points (such as items that they might struggle with on the exam), I
have them put boxes around important points, and I encourage them to use highlighters.
The point is, the more they are engaged with their student manual, they more they are engaged with
the information.

6. Give them something simple first
Everyone does Incident Command. They just don’t realize it! Many of my examples are extremely
simple day-to-day things that most people can relate to; mom and dad (Unified Command), a bathtub
full of water (PPOST), pennies and nickels (Span of Control and Strike Teams/Task Forces), a hungry dog
and a family birthday party. Once you have them understanding the concept, then take it to emergency
management; a small fire, a heart attack on the street, a search for a lost child. Then I give them a
large incident (something recent in the news, usually) to get them to realize that the skills they learn on
the small incidents will apply equally to some of the worst disasters in the world. The large disasters
show the importance of understanding the concept, but the small day-to-day examples are the ones
they will relate to and learn from the best.
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7. Challenge them
I’m always wanting to push the students to get just a bit past what they are comfortable with. If they
can handle a garbage can fire, I will give them the garage fire. If a garage fire is simple to them, they get
the house fire or the apartment fire. If they can handle the apartment fire, then they get the fire in the
town of Slave Lake or the Lac Megantic train disaster. I try very hard not to give anyone too hard a
problem, I want them to be successful, but nobody is going to have it too easy. They must struggle a
bit to see how the principle applies to something just a bit more than they are comfortable with. One
of the great things is when they come back and say “I just saw the same incident but we handled one in
class that was bigger!”

8. Have some fun
The students are often stressed out enough as it is! Having a bit of fun breaks the ice, shows that you
want people to enjoy themselves, but still puts the emphasis on “This is important!” Many of my
stories and examples have a key moment of playfulness. For example, when I use coins to
demonstrate Span of Control and Strike Teams/Task Forces, I always start off with the Canadian dollar
coin to represent the Incident Commander. Instead of saying “This is the Incident Commander”, I ask
“What is the one position that is filled on every incident?” When they reply “The Incident
Commander”, I continue “That’s right! There is always an Incident Commander. This [coin] is the
Incident Commander. I am the only Incident Commander here – I am the Loonie! There is only ONE
loonie and that is me! You can’t be a loonie!” But putting the emphasis on me being a loonie, I get
across the point that there is only one Incident Commander while everyone gets a chuckle at the same
time.

9. Not every slide or bullet is important
This is one of the toughest things for new instructors to understand and adapt to. First, they put
emphasis on every bullet and every slide because the course implies they are all equally important.
Not all the slides or all the bullets are important. Some are simply “fluff” or, when given two or three
or ten points, only one is truly critical. We cover all the points because there is a reason for each
bullet, but we need to understand there are two key reasons for emphasizing some parts more than
others. First, if we emphasize every bullet and every slide, the presentation becomes monotonous.
Second, if we emphasize every bullet and every slide, the truly critical points are lost in the noise.
This is one of the toughest parts of becoming an instructor is understanding which bullets and which
slides are truly critical. I may spend a half hour on just one slide if it is important, but then quickly rush
over another ten slides to make up a bit of time and to change the emphasis.
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This is one of the great debates in ICS then, which are the important slides? As a Train the Trainer
instructor, I try to point out the really important slides and make the participants understand why one
slide may be more important than another. You will find a lot of that emphasis in my other Tips and
Techniques handouts, especially the one on PPOST and SMART.

10. Give them another example
If I am talking to fire fighters, I will start off with a fire example, but I will give them a policing example or
a public works example as well. There are a few of reasons for this. First, if you only give examples
from one discipline, the other groups in the course will tune out because you seem to be playing
favourites. Second, you are then showing that the same principle applies no matter what the discipline
or organization; ICS works for public utilities, Parks, Search and Rescue, public works, Canadian Border
Services and the Canadian Food Inspection Agency. Third, participants need to understand this is the
universal management system that allows all organizations to deal with the response, not just one or
two.
You will always tend to give examples you are comfortable with both due to the familiarity and secondly
to avoid making mistakes when describing another organization’s response, terminology, and tactics.
My two quickest ways to get around that is to provide a “safe” example from an organization not in the
room so nobody can criticize any little errors, and by asking the participants to explain how their
organization would apply ICS. Some of my best examples (the Kaninaskis country avalanche control,
for example) I learned by simply asking “How do you do it?”

11. Try something new
Once you get past the first few courses and feel comfortable with the materials, try something new. I
spend a lot of time trying new techniques for teaching the most critical points in ICS or trying to
“brighten up” a dull section of the course. Now, here is the key: Don’t change everything everytime or
try too many new things in any one course. I only try one new thing per course. In that way, if it
works well, I can use it again and if it doesn’t work well, it doesn’t hurt the course and generally nobody
is the wiser.
The advantage of trying one new technique, one new example, or one new exercise in every course is
that you keep on raising the bar and within a few courses you will find the students are grasping more,
responding better, passing the exam with higher marks and walking out with a much better
understanding of ICS. Never be satisfied with the course you just gave; be thinking about how much
better you can give the next course.
Challenge yourself by teaching to a new group. You think you have it down for the fire service or
search and rescue, then try teaching to the police or to a utility or to an agriculture department. The
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Flint water crisis, the 2015 bird flu outbreak, the Zika virus and the Hurricane Sandy power outages all
have great ICS stories. Teaching to a new group will give you new examples and a broader
understanding of how ICS can apply.

12. Don’t expect everyone to love you or the way you teach
When I was in sales years ago, we were taught in a sales seminar that your strength is also your
weakness. If you do great sales with top-end restaurants, for example, your problem is you do great
sales with top-end restaurants which means you aren’t doing well in the mom-and-pop operations. I
had two course evaluations for the same ICS course one time. The first said “Loved your examples and
stories. They brought the course to life! 10/10!” The next evaluation literally said “You are one of the
most excruciatingly bad instructors I have ever had. Told too many war stories and wasted time with
too many examples. 4/10”.
Your strength will be your weakness. If you care about your instructional abilities, a review like the one
above will really hurt. I’m a great instructor and my course evaluations are getting pretty close to 9/10
as a class average. Yet what I remember are three students; one who didn’t pass the exam, one that
threw his hands up in frustration, and the 4/10 evaluation above. My strength is I care about every
student and any bad evaluation. What should I have done to get that student engaged? My weakness
is that I care about the poor evaluations more than I should.
Even if you are a great instructor, you will have some people you can’t please or have a different
learning style. While those hurt, and will always be a challenge, always consider the group as a whole
first. If you are getting 7/10 or 8/10 on average, you are doing pretty good.
When you are teaching ICS for the first few times, expect your presentation to be a little choppy and
your examples a little weak. Those will come with teaching more courses. Also, ask the students just
before the evaluation “What can I do to improve this?” They will often have well-reasoned, insightful
and valid suggestions for improvement.

13. Learn from your students
I have learned a ton over the years from the students in my courses. I have learned the proper
terminology, day-to-day incidents they deal with, the wildest and wackiest ones they have been to and
the huge challenges policies and politics bring to a response. You don’t have to be an expert when the
experts may be sitting right in front of you. I will ask people to provide an example in class, catch them
on a break, buy them lunch if it will get me the time to hear the whole story and have had students
follow up with an email or a phone call to give me the details I need. I try to be respectful of their
organization, issues of confidentiality and sometimes tell the story without any reference to
organization or incident if necessary to keep the confidence of those who tell me the stories. If you
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treat the information with both the intent and confidence it was given, you will find that people will tell
you quite a bit!

14. Use current examples
I have an ICS student manual from 1983. There isn’t a word different from the student manuals you
will be teaching from today. The only difference is the pictures are black and white and the fire trucks
are all 1970 vintage. So, why don’t we use the books rather than creating a new student manual every
five years? There is a huge belief that with modern equipment and modern communications, the
disasters of the past will never happen again. The black and white pictures show that the materials are
out of date, despite the fact the words are the same! If I use an example from the 2003 Kelowna
firestorm or the 1987 Edmonton tornado, then people look at me as if I should be locked away in a
senior’s home because I am senile using those examples.
Already, the 2013 Southern Alberta floods (the biggest disaster in Canadian history at this time1) are
fading into the past and the fires of 2017 or the tornado of 2018, or the terrorist attack of 2019 will be
the reference point in the classroom. Even when the BP Deepwater Horizon Oil Spill is one of the best
examples of multiple strategies you can possibly use in the classroom, people turn off and say “That
happened years ago!” You always need to be updating your examples.

15. Be excited about teaching this!
ICS works anywhere and anytime. If you aren’t excited about teaching this, then why are you in the
classroom? Every class you teach will likely include one person who is going to (reluctantly) be an
Incident Commander and every class is likely to have someone who might become a future ICS
instructor. Make it worthwhile for both of them because they both need you to be good at this.
I’ve had a lot of people say they enjoyed taking ICS with me for one big reason; they could see how
much I enjoyed teaching the material. If they see that in you, your course evaluations will go up, but
more importantly, they will remember much, much more of what you taught them.

1

Since this was first written, Fort McMurray suffered one of the costliest disasters in Canadian history with the
May 2016 firestorm. Suddenly the 2011 Slave Lake wildfire and the 2003 Kelowna firestorm pale in comparison
and everyone will forget their lessons as all the focus will be on what happened in 2016.
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